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Large  gaps in
learning

Requires constant

overlearning

intervention
Difficulty retaining
information



OEHC

Referral
dlnclusion Team

DOAssistive Tech
Possible indicators 0 HYMs/ADOS referral
Struggle with OSALT referral—ITP and support
change to routine packs for family oEP referral
Reacts to loud/ OSEN Support Plan CADAPT
sudden noise
Lack of social skills
Eye contact
Impaired verbal
and non verbal

communication

NORTH CHESHIRE
JEWISH PRIMARY SCHOOL




o EHCP
referral

OOT referral
O EP referral
oMagnifier oHearing Aid

e NORTH CHESHIRE
OLaptop/IPad (individual) JEWISH PRIMARY SCHOOL

Possible indicators oSensory support referral

Fine and/or gross o Visual Impairment Teamo SEN
motor difficulties Support Plan oToileting plan
Difficulty in the

classroom

environment

Constant
movement or
fidgeting
Chewing
Physical
impairment



Social, Emotional &
Mental Health

NORTH CHESHIRE

JEWISH PRIMARY SCHOOL

Possible indicators /
Eating Disorders

Anxiety
Depression
Attachment
PTSD

ADHD
Tourette’s/Tics

OCouncillor for parents OHealth Visitor Support oSchoo
Age Plus oTAS o TAC oNurture Group oSocial Skills
OSupport at dinner time oQuiet space for eating TEHA
ELSA trained member of staff (In process)

MASSH

Bereavement

oParenting drop ins with school age plus oOpen door informal meetings

OMeet and Greet oReactive Circle Times oPlanned Circle Times oWorry Monster oCPOMs and Safeguarding Tea
Robust PSE and SEMH curriculum o Whole class yoga o Team Teach De-escalation skillso Visual Timetable/ Now/Next

oConcrete resources/multisensory approach. cAdditional time.

epeated learning oOpportunities given to record In different ways e.g. video, photographs, role play, word processing, voice recording,
ribe, mind maps, diagrams, writing frames. OFormative assessment used to adjust content oDyslexia friendly teaching — PowerPoints on non
white, range of clear fonts, un-overloaded resources, Size 12/ 14 font/reading rulers, text on non white paper etc,

appealing visual worksheets/resources, computer screen overlays, coloured exercise books, distraction free whiteboard oVerbal praise oFeedback
recognises progress and effort, not just achievement oDifferentiated objectives oTeaching and learning stepped from the ‘Known’

oPlanned TA support, using intervention training (phonological awareness, narrative therapy, SERI, Inference, MSU,

displayed oCollaborative learning, Paired writing, talk partners, random pairing activities, small group o Duration
of activities is apt o Calm learning environment 0YPs name and eye contact used coClear/simple instructions, repeated, simplified, recording boxes, Makaton, pictures, task
planner, objects of Reference oProcessing time given & key words emphasised olLanguage provides simple commentary, Makaton, signs and images support understanding
olanguage is at appropriate developmental level oPupil communication valued and responded to oAdults say what they mean (avoid sarcasm, abstract vocabulary etc.) oStructured,
consistent routines oPositive relationships evident oAdults adhere to behaviour policy oUse of peg chart
BSS support observations and feedback oAgreed time out system oAdults recognise how tiring some conditions can be when facing the whole school day oAwareness of pupil profile information —
Knowing the child oAccess to pastoral team oCommunication with parents/carers oAccess to IPads / whiteboards oColoured pens, post-its, mind map frames, concrete

objects and visual images for those with short term and working memory difficulties tWorking walls— including Topic Mats oBreakfast club ocHomework club oAfter school club oRange of after school
teacher-led clubs oTransitions with previous year groups and other settings o DMovement/Brain breaks oHigher levels of staffing




